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Abstract

An evaluation of the Global Schools Award, which was developed by the Yorkshire and Humberside Global Schools Association to ‘recognise good practice in the delivery of the Global Dimension in schools’ 1 , was undertaken. It was based on questionnaires sent to selected schools who had achieved the Global Schools Award, and a peer learning session between participating Development Education Centres (DECs).  Information from these end-users (schools) and facilitators (DECs) of what became a developmental process, has illuminated in which ways the Global Schools Award has been an enriching experience, with success in both whole school participation in ‘globalising’ the curriculum and enhanced relationships between DECs and schools. 
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1. Background 
In 2003, the Department for International Development (DfID) funded the initial development and pilot of a Global Schools Award across Yorkshire and Humberside.  This Award was developed ‘to recognise good practice in the delivery of the Global Dimension in schools’1.  The Award, offered by the Yorkshire and Humberside Global Schools Association (YHGSA) provides a framework to enable primary and secondary schools to develop the Global Dimension in six specific areas:

· Leadership

· Teaching and Learning 

· Monitoring and Evaluation

· Resources

· Staff Development

· Parental/Community Involvement

In 2007, the YHGSA successfully obtained a further five years funding from DfID through the Enabling Effective Support (EES) programme to continue the development and expansion of the Award.  The purpose of the EES programme was ‘to build the capacity of the education sector locally to ensure global issues are taught in schools, equipping teachers with the tools and skills they need, and building links between schools, Non-Governmental Organisations and Local Authorities’2 . By supporting a number of schools to achieve the three year accredited Global Schools Award YHGSA believed they would help schools embed the eight key concepts of the Global Dimension within their ethos and educational practice.
To date, the number of Global Schools Awards achieved by schools across Yorkshire and Humberside is thirty five, as indicated in the table below:
	Region
	Achieved level 1
	Achieved level 2
	Achieved level 3

	Humberside
	7
	3
	0

	South Yorkshire
	13
	1
	1

	North Yorkshire
	2
	4
	1

	West Yorkshire
	1
	1
	1

	Totals
	23
	9
	3


NB: This table includes a small number of schools which received the award during the pilot phase.  The table does not indicate the total number of schools involved in the Award as schools may have submitted their portfolios for more than one level over the period of the programme.  
2.  Identifying the Need for Evaluation 

In 2009, PricewaterhouseCoopers were commissioned by DfID to independently review a number of their initiatives including the EES programme. A key finding from this review was that ‘Critically, there was a lack of information about the reach of initiatives and end user feedback either as part of EES annual or five year funding plans. Information about reach and impact in relation to clear outcome-based objectives is essential.’ 2 Following this review, YHGSA tendered for independent external evaluators to assist them in evaluating the Global Schools Award.   Dr Davina Clarke and Ms Sandy Carter were appointed in November to carry out the evaluation process. (A short biography of the external evaluators can be found in the Appendices).
3.  The Purpose of the Evaluation

The purpose of the evaluation process was to produce a report which would highlight:

· the outcomes from the YHGSA’s input of time and expertise into those schools involved in the Global Schools Award; &
· the learning for DEC workers about their involvement in the Global Schools Award. 
4.  The Chosen Methodology

Prior to the commissioning of the external evaluation work, the YHGSA had already committed DEC workers to approach a number of schools regarding the evaluation.  A questionnaire was either sent to the main contact at the school or completed over the telephone. In total, thirteen schools were selected of which eleven responded and their questionnaires returned.   The questionnaires were then sent to the external evaluators for analysis.
To enable the DEC workers to give their own account of the Award and to encourage them to share their practice and their learning, a half day workshop facilitated by the external evaluators was held in York on 20th May 2010.  Further background information was also collected during this workshop.
5.  The Outcomes
5a.   Arising from the School Questionnaires 
The eleven schools that responded to the questionnaire consisted of nine primary and two secondary schools.  The YHGSA had taken the decision that the schools involved in the evaluation process should have achieved the Award at some level.  Each DEC decided on their own selection criteria, e.g. schools already working on projects with the DEC or located close to the DEC, schools representing different sectors i.e. secondary and primary, or schools achieving a variety of Award accreditation i.e. Level 1, 2 and/or 3.  The majority of schools had had some previous relationship with their respective DEC prior to being involved in the Global Schools Award either through being involved in a project or attending a workshop.

Since the purpose of the questionnaire was to find out more about the outcomes from the YHGSA’s input of time and expertise into schools involved in the Global Schools Award, it consisted of a number of closed and open questions in order to obtain end user feedback. Although the use of the Most Significant Change (MSC) Methodology had been considered initially for the evaluation process, there was already commitment to the development and use of the questionnaire, and ultimately the opportunity for briefing the DECs and the schools about the MSC methodology was not taken.
 The most illuminating questions in our view were the most open ones e.g. ‘Can you tell us about your journey through the Global School Award’3 and ‘What was the most significant change in your school after working through the Award?’3 .
From our analysis of the schools’ responses, the following points were noted:-
· Most interest in the Award was generated through personal contact which is not surprising as the majority of the schools selected for the evaluation process were ones who already had links with a DEC.
· The appeal from schools appeared to be that it tapped into their already present interest in Global issues and that the Award was a supported and meaningful way to develop that interest from a whole school perspective.

· The Award was seen by schools to be a useful vehicle to help bring all their Global Dimension work together as it provided a clear, helpful structure that colleagues from all disciplines could contribute to. The holistic and integrated nature of the Award appeared to be significant and widely appreciated as one school indicated
‘The holistic approach to issues of Sustainability and School Linking was the key to the involvement of the whole school’.    Infant School, Leeds DEC
· Several schools were concurrently working on a variety of awards such as Eco Schools, Fair Trade Schools, UNICEF Rights Respecting Schools and the British Council’s International School Award, within which some elements overlapped with the Global Schools Award. 

· Schools acknowledged a range of support from being involved in the Award such as the clarity of the benchmarks, on-going contact with their DEC, bespoke staff training sessions on aspects of the Global Dimension, introduction to a local learning network and access to resources.

· The time frame for achieving the Global Schools Award varied as did the ways in which each school approached the process with some schools taking up to a year and others taking a number of years depending on their point of entry and the level of Award they were seeking to achieve.
· Respondents identified some significant aspects of their school’s journey through the Global Schools Award, in particular the impact on the development and delivery of the curriculum 
‘The most beneficial aspect of the Global Schools Award was the process itself. The award introduced the idea of thinking in a wider context and adding different ‘flavours’ or ‘dimensions’ to lessons and assessment for learning. As a result teachers began to look at their lessons in a different way,…… Dimensional teaching is now second nature’. Infant School Craven DEC 
‘Curriculum benchmarks were the hardest to meet but provided the greatest benefit, gathering evidence led to questioning of some topics, topics were looked at afresh and updated’.  Infant School CGE York
· Other significant changes attributed to the Global Schools Award included an increase in children and staff awareness of global issues, and the creation of a more holistic learning community
‘The Award has given the school the confidence and enthusiasm to do so many other things’. Secondary School Hull DEC
 ‘….increased student awareness of global issues and bringing departments together from across the school and developing a more cross-curricular approach’. Secondary School Hull DEC
‘We now have a Global Focus’ Primary School DECSY 
‘The children became more educationally motivated and interested in learning. They would try to find out information independently and bring this into school. The children talked about how they felt more welcome and comfortable in school and the playground. They also felt more understanding towards other people within their community and the wider world’. Primary School Leeds DEC
· In many cases the benefits of being involved in the Award have extended across the whole school community and involved both learners and teachers 
‘The staff and children have all benefited greatly …children’s awareness of the world was almost non-existent prior to the Award’ Primary School Hull DEC.
‘Everyone has benefited especially the teachers who introduced the global dimension into their lessons’. Secondary School Craven DEC 
· The schools have celebrated their achievements both within the school community and more broadly through various communication channels such as school web-sites, school newsletters and the local media. 

· Having gained from the experience it is not surprising that the schools were supportive of the Award and would like to see it continue and gain national recognition. In three of the schools, there was a direct link made to the value of the Award portfolio in relation to their Ofsted Inspection.

‘Ofsted asked “where’s inclusion in this predominantly white infant school?” The portfolio provided all the evidence needed and impressed the inspectors’ Infant School Craven DEC
· A couple of schools commented on the challenge of the Award, recognising this as a positive element ‘as it is not easy to get’ Primary School Leeds DEC. Furthermore it was felt that external adjudication also added credibility and status to receiving the Award.  

· For several schools the Global Schools Award appeared to fit in with the direction their curriculum was heading towards. Many were continuing with the award to seek a higher level with a few choosing to ‘stick’ at their current level whilst determining their future plans. 

· The common areas of difficulty related to the ethical funding and purchasing aspects of the Award, possibly due to the fact that the person leading on the Global Dimension within the school did not have the knowledge or responsibility for procurement.
· Suggestions for future developments included exploring how the Award could complement the introduction of Diplomas and the International Primary Curriculum and a closer matching of the Award to the primary school curriculum and the school’s way of working. 
5b.   Arising from the Workshop for DEC Staff
The aims of the workshop held on 20th May 2010 were:

· To enable the DEC workers to give their own account of the process and outcomes of the Global Schools Award; &  
· To enable DEC workers to share their practice and their learning from their involvement in the Award
There were seven participants in the workshop, representing all five Development Education Centres across the region and ranging in experience from those who had worked in Global Education from fifteen years to eighteen months. Some of the participants had been involved in the initial development of the Award.  Those participants who had approached the schools had only seen the questionnaire responses from their own schools.  The approach used by the facilitators during the workshop was one of peer to peer learning with thoughts and opinions emerging from the discussions and being shared with each other in order to encourage a sustainable learning process. 
5b (i) Strengths of the Global Schools Award

From their experiences of being involved in the implementation of the Global Schools Award, the participants considered the strengths of the Award to be as follows:
· Curriculum Development and Teaching and Learning are at the core;
· The Award is challenging and makes schools think and really work for the Award;
· When schools are forced to look for support outside of their school, they seek out the relevance of the Global Schools Award and the whole school engages in the process;
· The Award is not about schools ticking boxes - schools need to be aware of the depth required for the Global Schools Award;
· The Global Schools Award is more incorporating and challenging than the British Council’s International School Award; &
· The Global Schools Award is seen as a natural step in progression as schools tend to engage first with Eco Schools and Fair Trade Schools then proceed to the Global Schools Award. 
5b (ii) Areas for Improvement 

From the discussions, the participants identified the following areas for improvement with respect to the Award:

· The Award levels need to be amended to further incorporate the dimension of pupil participation and pupil voice;
· Since schools are likely to be working towards several awards, there is potential to develop pathways for schools to demonstrate how the range of awards may work together;
· There is a need to indicate a clear progression of learning through the Award levels and show schools that obtaining Level 3 is not just about quantities;
· Although the areas of ethical purchasing and funding are proving difficult for schools, this still needs to be addressed at level 1 so more support is required possibly using evidence from the Sustainable Schools framework as a reference for schools;
·  How the Global Schools Award can assist with meeting the Community Cohesion agenda should be more actively promoted to schools; & 

· More discussion is required on how to slickly package the Global Schools Award to schools bearing in mind the imminent cuts in funding.  This could include different models of working with schools such as in cluster groups, in learning networks etc. 
5b (iii) Learning Outcomes
From their involvement in the delivery of the Global Schools Award, the participants have become more aware that the Award is a developmental process in schools and should therefore not be viewed as a project, something which they are more familiar with in their interaction with schools.  They considered that the Award works best in those schools already known to the DEC or those who have already chosen to embrace Global Education.  

Working with individual schools over a longer period of time has enabled DEC staff to learn from teachers’ creativity and ‘pollinate’ these cross-curricula ideas by sharing them with other schools.   The Global Schools Award has been a reality check for the DEC’s providing valuable information about the political, financial and social pressures schools and teachers currently work under.   This has led to an increased recognition by the DEC’s of the endeavours schools have undertaken to achieve their Award.   

In terms of their own professional development, the following comments were expressed from their experiences of working on the Global Schools Award:
· It keeps me in touch with what is happening in schools and current curriculum development and teacher thinking;
· It’s extremely satisfying taking a teacher from start to finish – it’s all involving – a true hands on approach – it makes DEC’s very accessible to schools; 

· It’s satisfying to work in depth with schools over time – building up relationships with schools and having more of an impact;
· Teachers can become advocates for you; 

· It’s all about building up personal relationships;  
· Being able to get something from everyone; 
· The Global Schools Award is helping me realise my own career progression; &  

· It’s benefited my own understanding of global education. 

NB the above are paraphrased comments

Conclusion

It is evident that the experience of working on the Global Schools Award has been an enriching one for both the schools and the DEC’s involved.  Relationships have been strengthened between both parties resulting in an improved dialogue and in some cases the provision of further support and guidance.    

From the questionnaires, it appears that the YHGSA’s time and input into the Global Schools Award has achieved its primary objective as the Award has recognised good practice in the delivery of the Global Dimension in schools as evidenced in those responses where teachers are working together to ‘globalise’ the curriculum and embed it within the school vision and policies:
‘The Global Dimension is now embedded in certain topics and themes and it’s included in our vision statement’ Primary School CGE York
‘Staff have benefited from joined up working’ Primary School Hull DEC

‘Global Dimension is on the School Development Plan for the whole school …the appointment of an Assistant Head Teacher in charge shows how high it is on the agenda’ Secondary School Hull DEC
The importance of the Global Schools Award in the future of education and long term planning was strongly emphasised with schools stating:

‘More than ever!  Children are part of the global future and need learning skills in terms of living and working together and developing empathy’    Primary School Leeds DEC

‘It links a lot together e.g. sustainable schools, recycling, SEAL and the way the world is increasingly interconnected, children can’t be insular, need to break the cycle and provide alternative ways of thinking and looking at the world’ Infant School CGE York. 

It should be recognised though that the school sample is relatively small and has been drawn from schools that have already achieved an Award level and in the majority of cases have been aware of the global education work carried out by the DEC prior to being involved.  To date, there has been thirty five Awards presented to schools, with another twenty nine schools working towards their first Award, and so it could be argued the reach of the Award is fairly insignificant if considering the total school population of the region.  However it should be not underestimated the length of time and the amount of effort involved from schools to achieve an Award and we consider that this shows that schools are prepared to embrace global learning and in some cases even refocus their curriculum to encourage active global citizenship. Though, this may alter in the future with changes to the curriculum, staff turnover and the new political environment.  
Some unanticipated impacts from working on the Award were the increased self confidence of both DEC and school staff e.g.
‘It was my first co-ordinator role and if the criteria and benchmarks had not been so clear I could have got lost in it ……I can now approach colleagues and ask for things with confidence’   Infant School Craven DEC,  
and there was one striking example of  impact on children’s attitude to learning, 

‘The children became more educationally motivated and interested in learning.’ Primary School Leeds DEC.
Such illuminating comments from end-users were prompted by the use of two key open questions. 
To conclude the Award has had an impact on all those involved with schools, with teachers, staff, pupils and DEC’s working together more holistically as a local community to create a more globalised community.  Hence the Global Schools Award appears to meet the EES programme purpose ‘to build the capacity of the education sector locally to ensure global issues are taught in schools, equipping teachers with the tools and skills they need….’2
The question now is how to take it forward in a cost effective and sustainable way.  Suggestions include:

· Developing a marketing strategy which involves these schools in promoting the benefits of the Global Schools Award to others;
· Encouraging schools to share together and work in clusters; &
· Adopt a cross selling approach whereby visitors to schools from the local authority and other NGOs promote the Award in schools.
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Appendix A – School Questionnaire Responses 
Global Schools Award Review

Section 1

Where did you hear about GSA ?

YHGSA Newsletter  - 2
 
YHGSA website
- 0




DEC contact             - 2

DEC website 
- 0


CPD Course              - 2                   Other                    - 5
Comment:

*Email to school. York AST for GD 
*Via the catholic head teachers meeting 
*The head teacher is in her third year and when she moved to the school she brought with her a clear vision of how the GSA could benefit the school. She had heard about the GSA through contact with the Centre for Global Education in York, but had not been able to introduce it in her previous employment.
*Email to school from Ray Kirtley

*We regularly receive YHGSA & DEC Newsletter from Hull DEC & are appreciative of her efforts.
*Found out more information at Global Dimension learning network meeting
*Initially from York AST for Global Dimension & then CGE staff
* Also RK had given a clear picture of what it entailed, reinforced by visits from Leeds DEC
Why did you choose it instead of any others ? (Tick as many as appropriate)

Easy to do





0

A meaningful way to deliver the global dimension

11
The support offered




8
Interest in/ commitment to Global issues


9
How useful was it? (1=low; 10=high)
7- (x2)    8 – (x4)   8.5 - (x1)  9 – (x2)  9.5 – (x1)  10 – (x1)
Bringing together all our GD work



11
Helped develop a portfolio for Ofsted


3
Comment

*Ofsted asked ‘where’s inclusion in this predominantly white infant school?’ The portfolio provided all the evidence needed and impressed the inspectors. When the GSA was introduced into school it was a period of transition with some teachers reaching retirement and others newly qualified. It has brought together work that was already going on and provided a framework to work with.

 * Evidence in our portfolio was excellent for when Ofsted came in and for tying together all the work that each of the departments in the school are doing
* A good structure. It raised the profile of GD in the school community. It was good to have the training sessions with LDEC for staff development and it gave it external credibility not just Jane’s “thing. “ Need to take people with you.

If it was useful, in what ways was it useful?
*It has been very useful. It provides excellent benchmarks for developing global learning that are not there in other awards. It was my first coordinator role and if the criteria and benchmarks had not been so clear I could have got lost in it. The benchmarks informed my action plan and meant that I could approach colleagues and ask for things with confidence.

*Helpful to guide our route for embedding the global dimension curriculum through the school

* We shared each other’s planning and it was a great opportunity to see what colleagues were doing

* It has also brought all the departments together in terms of focusing on international issues and contributing to the delivery of these right across the curriculum.
*It brought our ideas together made us realise what we were already doing & how to develop this further
*Made us look at our curriculum & update it. Raised awareness of GD with staff, governors, parents etc.
* Had achievable goals. Very clear. The holistic approach to issues of Sustainability and school linking was key to the involvement of whole school.

GSA supported a themes based curriculum which fitted the direction we wanted to take i.e. not compartmentalized. 

Does it fit with any other awards your school is working towards? If so, which?

Fair Trade (3)

Eco Schools (4) 


International Schools Award (3)
Arts Mark (1)

Stephen Lawrence (1)

UNICEF Rights Respecting School Award (1)

British Council Joint Curriculum Project Grant Bid (1)

Global Dimension Award – Leeds DEC (1)

Sustainable Schools Framework (1)

SEAL (1)

*It fitted into the Fairtrade School Status which was a spin-off of the GSA and the Arts mark programme. The music coordinator and the art coordinator, who were members of the five strong global team, have been inspired to lead these initiatives. The use of global themes in the work submitted for the Arts Mark was commended by assessors.

*Had already started on Eco-schools, it fitted alongside this award with the overlap on sustainability
Can you tell us about your journey through the GSA:
How long did it take? 

6 months, About a year (3), 1-2 years , 18 months (3), 2 years for level 2, 5 years, 6 years from start of Level 1 to the present day
Who was involved?

The whole school
Two key members of staff

What parts did you find more beneficial, more successful than others?

Courses, resources and support
*Started with global footsteps project. Then school link and teacher visits to Tanzania. This was a good way in to get teachers from a range of subjects committed to the agenda.
* It took two years to achieve Level 2. The first portfolio after one year’s development work was assessed as very close to Level 2 which was immensely encouraging. 

The whole school was involved but the initiative was lead by a team of five teachers and an external artist who is responsible for all the displays in school. The teachers included the coordinator, a young teacher himself, the deputy head, and a teacher from each of the three year groups [We are a large infant school]. The team met termly and were easily able to give feedback to the other three teachers in their respective year groups and the head teacher. The coordinator was able to visit any one of them and ask for help and get it.

The most beneficial aspect of the GSA was the process itself. The award introduced the idea of thinking in a wider context and adding different ‘flavours’ or ‘dimensions’ to lessons and assessment for learning. As a result teachers began to look at their lessons in a different way, the older experienced teachers took longer to adapt but the young ones embraced this enthusiastically from the start. They didn’t have to let go of the constraints of the literacy hour etc ……… Dimensional teaching is now second nature. It was harder to introduce the key concepts into lesson plans as there seemed to be bits everywhere and they are interrelated. In the end we had to ask ourselves what was it we were trying to get across – sustainability, interdependence…
* Began by developing the GSA throughout the school, through the teacher who worked in all classes through the school. Was supported by Leeds DEC to help with the planning and implementing.

Then organized staff meetings to introduce the idea to the rest of the school.

Had a lot of support the head teacher who allowed the designated teacher to attend relevant courses and conferences. Eventually planning and schemes of work were available for all teachers for all projects.

The difficulties were achieving the criteria outside of the school’s control. Such as school’s finance. However the governing body were supportive. Agreeing to an international policy and have a GSA representative on the governing body. 

* Registered Sept 2007 and accredited Feb 2008.  Myself (Maria Walker), the Headteacher (Jo Harrison) & the Deputy Head were the main co-ordinators.  It was beneficial as it brought staff together to conduct an audit which was useful for SOW and lesson planning.  It helped us promote use of DEC resources and gave us the opportunity to signpost the resources that had been built up in school.

*CB (Assistant Head in charge of International Work & Community Cohesion), SJ (current Headteacher) and the Humanties Dept were all heavily involved in the early stages.  Technology Dept then came on board and this led to very successful focus on having International Theme Days for identified year groups.  It particularly led us into work with the British Council, to develop our partnership with a school in Sri Lanka and reciprocal visits. It has also led onto a Joint Curriculum Project Bid involving 4 Depts across the school.  It has impacted on the teaching of “Well Being” at the school and has developed to incorporate the teaching of Global issues, of Well Being in connection with the 2010 World Cup such as HIV/AIDS, prostitution, play fair, sweat shops and slave labour. The school has a very healthy International Committee which has been renamed the International Community Cohesion Committee – it has representatives from every department in the school which it didn’t before.  All the work is overseen by the Assistant Head with responsibility for this whole area of school Development (Clare Breen) and has the 100% backing of the Headteacher.  The award has helped BHS to maintain strong links with Japan which, in recent years, has gone from strength to strength.  The school also has a link governor which gives this area of work a high profile.  The award has given the school the confidence and enthusiasm to do so many other things
* About 18 months from initial interest to gaining the award, shared responsibility for geog./GD coordinator & colleague leading Eco-schools plus support from Headteacher, many staff have had some more limited involvement.

Teaching & learning: GD embedded in certain but not all topics/themes, considerable staff development attending CPD over past 2 years. Latterly good progress on VLE/website & GD included in vision statement. Some areas wide awareness amongst whole school community e.g. Fair trade, environmental/sustainable schools

* Carr Infants began looking at GD in 2007 and after staff training from CGE  together with the York AST for GD placement in 2008 started working towards the award in 2009 following a meeting between CGE & Head. The award took about a year. Curriculum benchmarks were the hardest to meet but provided the greatest benefit, gathering evidence led to questioning of some topics, topics were looked at afresh and updated.

*18months. Initiated through the Diocesan link. JB’s visit to Tanzania provided the impetus to find out more and enabled the children to experience their learning through real people and events. Hardest part was putting GD into the curriculum but most valuable because pointless if not embedded. Convincing the staff to believe in its importance and become passionate about it: a long but necessary journey.

What forms of support and guidance did you receive, if any?

*Input from Leeds DEC. Individual 1;1 support for teachers from other subjects areas involved.
* The benchmarks gave us support and guidance. Mick Bradley from CGE launched the GSA to everyone in school and the governors on a training day. He then provided email and ‘phone support as needed and checked and helped to organize the portfolio of evidence before it was submitted.
* Ray Kirtley visited and conducted a staff INSET and Rachael Arundell visited and gave support with paperwork and compiling the portfolio.

 * The Head has attended training and C Breen has found local linking network meetings very useful in finding out what other people are doing in their schools
* Support on how to go about the award, ongoing support through e-mail & support to assemble portfolio from CGE.  School has also benefited from involvement in CGE projects e.g. 9x9x9 linking project
* Several meeting with CGE, together with a GD Learning Network meeting each term. This involved several other schools also working towards the award and was very useful. Working for the award requires a good level of support. 

* LDEC :training, ideas, resources as well as help from her sister. The YHGSA website, newsletter, CPD courses and contacts all very valuable.
*Yes from DECSY(3) and Family of Catholic Schools 

How worthwhile was it? (1=low10=high)
8 -  (x3)  8.5 -  (x2)  9 - (x4)   10 - (x2)
What was the most significant change to your school after working through the award
*Developing a cross-curricular approach and setting up a working party.
*Increased staff awareness, GD inclusion in policies and mission statement

*Increased awareness of GD in school 

*Getting together to look at different areas to create a global focus 
* Dimensional teaching is now an integral part of lesson and curriculum planning. The Rights of the Child have been flagged up and made more prominent.
*The children became more educationally motivated and interested in learning. They would try to find out information independently and bring this into school. The children talked about how they felt more welcome and comfortable in school and the playground.

They also felt more understanding towards other people within their community and the wider world.

* Global awareness amongst the children increased significantly and drove the whole school to develop the GD further
* Flagging up the international themes that were possible within the curriculum, increased student awareness of global issues and bringing departments together from across the school and developing a more cross-curricular approach. 
* Staff more aware of including GD in themes although changing themes each year can make this more difficult to maintain

* Staff are more aware of global aspects in topics. Some areas of the GD were already covered well e.g. diversity but the award highlighted other areas which were not. For example human rights now more explicit in teaching & learning. Topics are more relevant to today’s world

* Having GD embedded in the curriculum essential but not easy. Development of values of care of the planet and of others (near and far) Helped them move towards a skills based curriculum and move away from QCA.
Did you celebrate and who did you tell after you had received the award?

*In local paper
*Told head teacher and staff and governors

*Told head teacher and senior management team

*Informed head teacher
* Yes. Parents were informed by letter and in the weekly newsletter. They were invited into school to view the evidence and there was an article in the local newspaper. The Awards were the subject of whole school assemblies.
*The children are very aware of working towards the award and are pleased about it.

The school was pleased to receive it as it is not easy to get and therefore feel it is something worthwhile and gives a good recognition of how far the school has come.

* The award was discussed at staff and governors meeting, there was an article in the local newspaper and the school received a letter of congratulations from the Director of Children & Young People’s Services.
* Yes, through events at school, website, displays, shared the news with the whole school community (staff, students, parents & governors) 
* Staff informed post Easter & pleased to receive news. News of award on front page of website, plan to include in newsletter to parents, will inform next Governor’s meeting

* Only recently received the award & plan to invite the local press
* GD theme was part of their Environment Week, integrated with Open Futures work. Outside work growing and cooking linked to Tanzania work. Parents and govs. delighted. GD in the SEF, in Ofsted report.

Did you receive any comments from your stakeholders, when they heard about the award? 
* The Governors were very pleased and congratulatory. One of the Governors has since taken a special interest in the global dimension. The Chair of Governors is very supportive.
* Governors very happy with the award
* Governors very pleased that there was recognition for all the hard work done.

*Only recently received award.
*Parents notified & governors, too early to comment
*Not yet!
Who, within school, benefited from working through the award?

*Everyone, especially the teachers who introduced the global dimension into their lessons and their learners

* As a result of coordinating the GSA work in school I now am a leading teacher for the global dimension in North Yorkshire. The children have benefited as their lessons now give them a bigger picture of the world. All the global team have benefited and all the teachers in the school.

*the children

* The staff and children have all benefited greatly.  Children have increased awareness of global issues and staff have benefited from joined up working
* Very much so! Children’s awareness of world was almost non-existent prior to the award.  We were too obsessed with SATs and not major World issues. I think that it needs to be the other way around and I think finally people are starting to see that.
* The whole school community has benefited but particularly Humanities, MFL, DT & English Departments who were/are the big contributors. 

*For staff brought ideas together, for children experienced a broader topic using games etc..
*Everyone
*Staff, children and parents
*Pupils and staff

*Staff and children 

*Children
Do you think that the GSA has a future in education in the present climate? 
*Yes

*Definitely – but needs more funding

* It has to have a place, it is about our children’s future and the future of our planet.

We cannot ignore world issues. Also the global school’s award is about constructive awareness. The staff also learn much about global issues. So we all become more aware, Concerned and involved in making constructive changes to our environment.

* Really hope so.  It has made such a valuable contribution to what we’ve done and we feel there is so much still left to do.
*Hopefully, hard to predict with new government coalition
* Yes links a lot together e.g. sustainable schools, recycling, SEAL & the way the world is increasingly interconnected , children can’t be insular, need to break cycle and provide alternative ways of thinking & looking at the world.

* More than ever. Children are part of the global future. Need learning skills for lifein terms of living and working together. Developing empathy. Similar issues in local as well as global life.
*Yes definitely as the curriculum is refined and stripped back and staff develop their own curriculums – focus on what really matters
Do you think it should become a National Award ?

Yes – (x10) 

*Much better than the International School Award

*It should be an expectation in schools like Healthy Schools

*Absolutely

 Don't know – (x1)

Maybe yes if GD a compulsory part of the curriculum
Does it fit with your school's long term planning ? If so how? 

*Yes – Community Cohesion Agenda

* Yes. The global theme is very important in our school where apart from a few Eastern European children there are no other ethnic groups. Some children come from poor backgrounds in Scarborough and only come into contact with their neighbouring community and the visitors to the town.

*Embedding the Global Dimensions Curriculum throughout the school. In all subjects.
* Yes, through the recent introduction of the International Primary Curriculum at our school and the International Goals within it.

* Yes, it’s on the SDP for the whole school and it is integrated into many departments’ SDPs plus the appointment of an Assistant Headteacher in charge shows how high it is on the agenda

*With each new theme coordinator has encouraged other staff to incorporate GD
* We were reviewing our curriculum and moving away from QCA so fitted with more cross curricular and creative curriculum

*Creative curriculum using themes which can be global in their content and approach.
*Yes embedding the global dimension in the curriculum and whole school approach – GSA will be a useful tool

*Yes looking at different ways of tackling the curriculum 

*Yes all our planning is linked to global dimensions

Section 2

Are you considering either renewing the award or applying for the next level? 
*Yes. The school is now working towards Level 3 and hopes to complete by end of the summer term.

*Yes (4)
*Yes – level 2
*Yes – level 3

*Currently on a plateau, may consider in future

*Not at moment
*Not relevant because school is being amalgamated with the local Junior school

If so, how can YHGSA help you?

*LR from Craven DEC has provided 1:1 support and delivered a twilight training session on global issues, skills and outlooks with representative staff from all subject areas.

*With continued support, courses and meeting others who are interested

* Helping with the paperwork, signposting to relevant documents and resources.
*Visits and guidance from JH & RK would be most welcome
*Continued support from DECSY (3)

Did you find any sections particularly difficult ? Which ? Why ? 

*Buying of resources and the ethical banking – unrealistic as the school has no control of this.

*Changing LA policies such as ethical banking

*Lesson plans – getting the detail and evidence together and covering all 8 key concepts of GD

* Teaching & learning; hard to record for foundation/KS1 age group & get evidence from all members of a small staff, parental involvement not very diverse

*Ethical purchasing and funding areas due to lack of knowledge and accessibility 

*School finance, ethical and responsible purchasing 

Did you leave out any sections, and why? 

* Yes, deliberately left out section on finance & funding due to the complicated nature of the evidence required.
* Curriculum areas tricky as worded for subjects not themes. Hard to assemble all evidence, considerable need to cross reference between sections. Resources as feel school has good range of GD resources which are added to as new themes start

*School finance & funding not very accessible to be led by teacher

*School funding/finance as difficult for teacher to coordinate would need bursar, not so obvious how will benefit pupils. N/S partnership is something separate & large commitment in itself.

*North South Partnerships not started yet/Do not have a website
Can you think of anything which could be changed or added to the award to make it more attractive to schools and more beneficial?

*A dedicated awards ceremony

* Perhaps more consultation with teachers, to help the GSA be more aware of  how school’s work and what is possible to achieve, especially in Primary Schools. Recognising that starting with local issues in lower key stage 1 are a good starting point for developing the global perspective later on in the school.

* It was nice to get a certificate but it would have been nice to get some sort of reward to enable us to purchase GD resources
* The award is quite demanding but that also its attraction. External adjudication enhances the status of the award & satisfaction at achieving it.

* National would make it more attractive. More guidance on the portfolio & volume of evidence required, importance of annotating evidence so it’s clear.

The award is challenging & demanding which is a strength. Submitting to independent adjudicators enhances the status of the award.

How could we make it fit in with how your school operates? 

* Align it with the IPC’s international goals.  We’ve bought in the IPC so if we could match the GSA with that it would make it a lot easier to provide evidence based upon what we are doing. 
* Investigate ways in which it could fit in with diplomas – there are many students going off site to other institutions for training, etc. How to do joined up working with the Tips for connecting the work the school does with what the feeder primary schools are doing and ensuring no overlap.

*Make it more primary friendly, largely take out subject references
* More guidance on portfolio in terms of records/minutes of meetings including informal ones.

Big job for one member of staff to coordinate but the award needs that as it currently works. Is a more shared responsibility possible? Time consuming to put portfolio together. Are most ‘global file coordinators’ part-time to fit it in?!

*Looking at the small steps to embed in school 

*By small tweaks its what we do to highlight Global Dimension 

Appendix B – Biography of External Evaluators
Dr Davina Clarke has twenty six years experience in education, during which time she was active in teaching, assessing, curriculum development, curriculum innovation, quality assurance, peer review panels, external examining, and research supervision.  Davina developed expertise in a qualitative research methodology that was practice-based, developmental, and interpretative.  Currently she has a part-time lecturing contract in Education Studies at Bolton University.  As an independent advisor she has been responsible for the design, facilitation, evaluation and presentation of sixteen professional/service/organisational development projects.  She has recently been a learning advisor on a project for the Sustainable Consumption Institute at Manchester University.

Sandy Carter’s career in the community education field has spanned nearly 30 years. Throughout this time, she has planned and developed innovative ways to evaluate projects that appeal to a wide range of audiences.  By using ‘non traditional’ evaluation methods, Sandy ensured that people, who might not otherwise be involved, participated in the whole project evaluation process.  Whilst working as a Global Education Worker at Liverpool World Centre, the DEC for Merseyside, Sandy conducted a team exercise to identify the most effective ways the organisation could evaluate itself and its projects.  Following this exercise, the techniques that were highlighted for implementation included participatory methodologies and traditional interview and focus group methods.  Sandy developed a series of base line evaluation audits on the Global Dimension for teachers and primary school and secondary school pupils involved in the NWGEN’s EES programme.  Although base line audits had been developed previously for adults by organisations such as TIDE and OXFAM, very few had been produced for young people.  These audits were later shared with the LENS Co-ordinators through NWGEN.  

Appendix C  – Workshop Participants
· Ray Kirtley: Co-ordinator 

Ray has been involved in global education since 1996 and helped develop the Global Schools Award

· Kathryn Tissiman

Kathryn is the Chair of Directors for the Centre for Global Education in York. She has three years experience of working with the Development Education Centre but previously to this, she was a head of a local school which focussed on global education

· Mick Bradley: Centre for Global Education 

Mick has six years experience of working in global education. Previously he was a geography teacher

· Jo Harding: Hull Development Education Centre

Jo has eighteen months experience of working with the DEC.  She is seconded from Hull City Council where she is a Global Links officer.  She has been working on the Global Schools Award for one year

· Alison Huntley: Leeds Development Education Centre

Alison has eight years experience of working in global education, mostly working in secondary schools

· Rob Unwin:  DEC South Yorkshire  

Rob has fifteen years experience of working in global education and helped develop the Global Schools Award

· Liz Roodhouse: Craven Development Education Centre

 Liz has nearly three years experience of working at the Centre, previously she was a teacher
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